Introduction
In this chapter I discuss factors that influence teachers' pedagogic choices in responding to the realities particular to their English as a Second Language (ESL) classrooms in Swaziland. I draw on aspects of professional practice identified during recent research (Dlamini, 2009) on literacy development among four pre-schoolers and first-graders from low-income families in urban, peri-urban, and rural Swaziland. The research examines teachers' beliefs which underlie their pedagogic choices, derived from a sociocultural analytical framework, according to which classroom practice is influenced by social and cultural realities, within the wider social setting of Swaziland, including power and relational dynamics ( Watson-Gegeo, 1992 ).
The 'reality gap' between SLTE and classroom practice
My study (2009) established a serious disjuncture between the progressive language teaching approaches advocated by second language teacher education (SLTE) and teachers' actual classroom practice. Most importantly, I discovered that Swazi society's condescension toward children's play-like engagements in learning strongly influenced teachers' framing of classroom activities. Such congruence points to the intricate ways in which broader social dynamics are fundamental to pedagogic decisions at the micro level of the classroom. I argue that SLTE is destined to be ineffective if it is not sensitive to prevailing practices in classrooms. I further posit that SLTE courses present an idealised view of teaching, which is ' book-led', and inadequate for preparing teachers to operate in the difficult circumstances of Swazi primary classrooms. I further contend that effective SLTE should prepare teachers to challenge prevailing practices; which in turn entails challenging the existing approach to SLTE. Research on what is really happening in society and in classrooms provides the basis for this challenge.
First I shall sketch current practice in SLTE in Swaziland. Next, I shall analyse the context in which the study is located; concurrently arguing for a sociocultural shift in SLTE in an effort to bridge the gap between teacher education (TE) and practice. Then I shall critically appraise teachers' pedagogic choices relative to initial teacher training (ITT) prescriptions. I shall then conclude the chapter by acknowledging the need to accept that teacher preparation may need to challenge existing classroom practice before change is possible, drawing on the study's key findings relative to the gap's implications for schooling, SLTE, and the change agenda.
Teacher education in Swaziland
A government-initiated education review (Government of Swaziland, 1985) identified deteriorating teacher training standards and lack of motivation. It then recommended up-grading of the quality of ITT programmes. It further recommended the provision of resources to prepare suitable teachers to competently confront the classroom situation (Government of Swaziland, 1985: 87) .
Degrees and diplomas
Teacher education in Swaziland entails three to five years of ITT, depending on whether the qualification is a diploma or degree. Students with higher school-leaving grades normally aspire to a BA course at the University of Swaziland (UNISWA) ( 
